STORY 1

	· To further develop knowledge and skill in using Philosophy for Children (P4C) to help pupils more deeply about racism.


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	Class of Year 1 and 2 pupils.


	What I did:



	· Arranged to facilitate a series of P4C sessions

· Explored various stimuli

· Negotiated how to fit in with class RE

· Conducted two sessions

· Reflected on practice after discussions with class teacher


	What the pupils did:



	Pupils became more familiar with the P4C format, especially the difference between a contestable and non-contestable question.  They remembered basic rules of community of enquiry and respected each other’s viewpoints.  Some children were able to challenge their peers’ views so thinking went deeper.  Caring, critical reflection on what it might mean to be a Muslim was evident.  Some pupils who didn’t necessarily verbalise their views during the enquiries were able to comment later on a one to one basis.


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	Early signs of pupils expressing more understanding attitudes towards Muslims as a group.  They raised increasingly philosophical questions, responded to what others said, gave examples from personal experience and were able to disagree without arguing.

	

	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	· Don’t assume knowledge has been retained or transferred.

· Trust the children with the process.

· Explore how children’s perceptions influence what they know.

· Need to be able to explain genetics/skin colour issues at children’s level.


	I/we would recommend to teachers doing similar work or pursuing similar aims:



	Set aside weekly time for P4C so pupils develop philosophical skills and concepts of diversity can be explored in-depth.

Learn a lot about genetics.


	I/we would recommend the following references/sources to other teachers:



	NewsWise – a termly P4C resource by Roger Sutcliffe of SAPERE.

(www.sapere.net)

	

	And the following prompts/resources/teaching materials for use with pupils:



	Persona Doll wearing full burkah (available from Parrotfish Company).

(http://www.parrotfish.co.uk/index.htm)


STORY 2

	· To deliver training to colleagues working in schools – teachers, teaching assistants, learning mentors – entitled ‘Supporting the Attainment of Pupils from Minority Ethnic Groups’ – and to develop a set of guidelines for good practice in working with black and minority ethnic pupils.


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	Group consisted of deputy head, teachers, learning mentors, classroom assistants.


	What I did:



	Developed the course with a colleague who works in the Multiple Heritage Service in Sheffield.  We looked at the world-wide/historical perspectives on the leading role played by black people in the development of the world/civilisation.


	What the pupils did:



	· We looked at some of the factors which made up the context for behaviour – e.g. institutional racism, street culture vs. school culture, teacher attitudes, type and extent of parental involvement.

· We examined some of the principles of behaviour management and tried to translate those in terms of their application to BME pupils.

· We looked at some of the characteristics of schools which were responding effectively to BME pupils.


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	· Teachers and other workers will have a better idea of issues around supporting BME pupils.

· Teachers willing to try some of the approaches.

	

	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	Much more of this type of input needed in Sheffield schools.  Approach needs to be sensitive in terms of recognising that different people will have diverse starting points in terms of awareness.


STORY 3

	· Widen the religions taught in RE at Key Stage 2.
· Increase adult knowledge and awareness of religion in the borough.


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	Years 3-6, 2-form entry, 25% Black/bilingual pupils; adults in school community, 99% White.


	What I did:



	1. Work with RE and PSHE post-holders, identifying gaps in respective curricula.

2. Prepare and trial several weeks’ worth of lessons (including on Hinduism and Sikhism).

3. Organise visit to a gurdwara and consequent photographs for future use.


	What the pupils did:



	(Hinduism):
Discussed Hindu concepts of godhood, and life/death/rebirth

(Sikhism):
Matched photographs to captions about Sikh lifestyle and worship

Adults:
Visited gurdwara and discussed informally in staff room


Volunteer to help with preparing materials.


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	Pupils responded eagerly in discussing Hinduism, with greater maturity than predicted; they also learnt about Sikhism.

	

	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	· The value of starting small, planning a manageable project, involving colleagues (including other adult members of the school community, including parents and governors).

· The importance of expecting children to be able to handle complex ideas.


	I/we would recommend to teachers doing similar work or pursuing similar aims:



	Find out what other boroughs have done in similar areas, for inspiration and for practical resources, e.g. pictures.


	I/we would recommend the following references/sources to other teachers:



	People – don’t be afraid to go to someone who identifies as religious (e.g. Sikh and ask for information and help).

Sikh websites.

	

	And the following prompts/resources/teaching materials for use with pupils:



	Pictures, pictures, pictures but even better where possible – visits and real people.


STORY 4

	· To enable three focus pupils in a group of eight to develop self-confidence

· To participate in a team-work activity

· To develop a role play for performance to class


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	Years 3-4, age 7-9, 8 children (2 girls and 6 boys in one of the lower ability groups in that class)


	What I did:



	(a) Read story ‘Too much talk’ to the group, discussed story sequencing, characters.

(b) With the group, changed story events to a familiar setting; also worked with another campus.

(c) Prepared resources for making masks and children to do storyboard version of story.


	What the pupils did:



	· Made masks for the characters they would be in the play.

· Produced storyboard version of group story.

· Made posters for each scene.

· Each wrote their script on their own speech bubble.

· Worked on the play as a team.


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	· A very shy boy in my focus group asked to introduce each scene (but not to act).

· One of my focus pupils showed artistic creativity in his mask and his characterisation.

· Another focus pupil really loved being involved in the art and acting.

	

	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	· Quality time with pupils with activities beyond the classroom can have a positive impact on pupil motivation.

· Class teacher appreciated this support for pupils.


	I/we would recommend to teachers doing similar work or pursuing similar aims:



	· Try to develop role play/drama based on a story.

· Use a range of fiction representing a variety of cultural groups.


	

	I/we would recommeand  the following prompts/resources/teaching materials for use with pupils:



	Aesop’sFables, Brer Anansi stories, Brer Rabbit stories, various folk tales from around the world.


STORY 5

	· To raise pupils’ understanding of the reasons for migration.


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	Year 10 geography class.


	What I did:



	I taught two lessons based on collaborative learning materials.  Firstly, a questionnaire to find out their level of understanding then a collaborative activity where pupils find out when, where and why various groups migrated.  Finally, a discussion on migration.


	What the pupils did:



	Answered a questionnaire individually, worked in small groups to match cards using a map and grid.

Re-visited the questionnaire to amend responses in the light of what they had learned.


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	A greater understanding of the various reasons for migration (persecution, economic reasons, force – slavery/deportation).

	

	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	The need to allow more time for open discussions.  The activity, although valuable and although it promoted discussion within groups, took too long and did not permit time for open debate and the chance to combat prejudices.


	I/we would recommend to teachers doing similar work or pursuing similar aims:



	Enable pupils to discuss misconceptions/misinformation about asylum seekers and refugees.


	I/we would recommend the following references/sources to other teachers:



	Collaborative Learning Project materials – www.collaborativelearning.org

Migration.

	

	And the following prompts/resources/teaching materials for use with pupils:



	As above.


STORY 6

	· To improve PSHE/circle time lessons.
· To celebrate diversity.
· To create a happy, safe environment where all aspects of multi-culturalism can be openly discussed.


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	Year 6 – whole class (very mixed racially, culturally).


	What I did:



	Built on a recent trip to Paris – worked on facial mime expressiveness, talking “goobledegook”, through numbers, intonation etc.

Learnt French/French songs.

Led to discussions about how different cultures can get along/understand each other despite language differences.


	What the pupils did:



	Explored how misunderstandings can arise and role-played certain scenarios.

Learnt songs in different language (some visited Paris).

All took part in discussions.

Range of activities – see above.


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	A greater realisation of how important facial expression/gestures/intonation/ attitude are in communicating.

How everyone has something to offer.

	

	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	To be frank with the children and let them air their views openly, without fear of offending anyone.


	I/we would recommend to teachers doing similar work or pursuing similar aims:



	Let the input come from the children as far as possible.


STORY 7

	· To encourage a more positive approach to learning in EAL pupils.
· To promote a more inclusive and culturally diverse approach which would draw on pupils’ experience thus embedding cultural diversity into the curriculum.
· To improve pupils’ level of attainment by showing that their language and culture are valued.
· To provide training for mainstream teachers to enable them to make use of a range of texts which will enable them to demonstrate that they value a range of cultures and languages.


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	A year 5 Japanese pupil currently underachieving and largely silent.  The school was concerned at her lack of progress and she was receiving her literacy lessons in a Special Needs group.  She was experiencing particular difficulty in writing tasks.


	What I did:



	I provided the class teacher with a dual language resource, a popular Japanese folk tale, ‘Tsuru no ongaeshi’ to be used with a small group as part of the work on Folk Tales, Myths and Legends.  I suggested that pupils might explore this story to enable them to draw out the features of this particular type of story and begin to appreciate that such stories are common in many cultures.  The purpose would be to include more culturally diverse material and draw on the experience of the Japanese pupil and raise her self-esteem.

‘Tsuru no ongaeshi’

Long, long ago in a far off land there lived a young man.  One day, while working on his farm, a brilliant white crane came swooping down and crashed to the ground at his feet.  The man noticed an arrow pierced through one of its wings.  Taking pity on the crane, he pulled out the arrow and cleaned the wound.  Thanks to his care the bird was soon able to fly again.  The young man sent the crane back to the sky, saying, “Be careful to avoid hunters.”  The crane circled three times over his head, let out a cry as if in thanks, and then flew away.




	What the pupils did:



	They read the Japanese story aloud in English.  While reading they were expected to predict what might happen given their experience of this type of tale.  The Japanese pupil was thrilled to be in a position where she knew more than her monolingual counterparts and had to be dissuaded from telling them about the transformation of one of the characters.  She found a new enthusiasm for learning during the three lessons on this topic.


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	The pupil was able to draw on her cultural experience and literary heritage to participate in the task set for the small group within which she was working and to share her knowledge and culture with the whole class.  She was able to demonstrate her true level of ability.  She was able to produce a role-play of the story with two other members of the group that was shared with the whole class.  In the two subsequent weeks lessons, she used her first language to plan and write a similar story.  As a consequence of her language and culture being valued by the class teacher and her monolingual peers, she developed a more positive attitude to learning.  She changed from being an unusually quiet, self-effacing child to a confident ‘expert’.  Her performance and level of achievement improved greatly so that the class teacher felt astonished at the change in the child.  The school is now aware that teaching a child with EAL in a Special Needs group is not appropriate and does not meet that child’s individual needs.

This exercise has resulted in increased self-esteem and a much more enthusiastic approach to learning.  The pupil is more willing to try tasks that are set for the group and to speak aloud to explain the moral of the tale she has been studying.  She was even sufficiently confident to use an electronic dictionary to explain to her class teacher that the story is about ‘repayment’ of kindness.  She is also much more positive about coming into school.  She is keen to volunteer more responses in a whole class situation.  The teacher said that her whole demeanour has altered.  The confidence she has gained has ‘put a smile on her face that was not there before’.

The teacher felt it would be worth repeating the exercise at a later date to assist the pupils by allowing them to develop their ideas in first language, where they have access to a broader vocabulary.  He said he would, in future, allow her extra time to complete her work.  The teacher said that he would ensure that the EAL pupil had access to an eraser when drafting because he now appreciated her need to present work neatly which stemmed from the precision with which their first language Japanese is written.  When they write in English they expect to be able to present their work equally neatly but often cannot correct mistakes because the school’s policy is to correct mistakes by crossing through errors which, to them, is abhorrent.

	


	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	To affirm class teachers’ approaches to using culturally diverse texts and continue to supply materials that reinforce and promote cultural diversity.  I will attempt to become more involved in planning so that any materials supplied are embedded in the curriculum in future.  I will ensure that I set aside sufficient time to liaise effectively with mainstream colleagues so as to work more effectively and encourage them to meet with me on a regular basis to discuss pupil progress.


	I/we would recommend to teachers doing similar work or pursuing similar aims:



	Use a range of culturally diverse material available through services such as EMAS or through websites containing this type of myth or folktale often in dual language, e.g. www.jinjapan.org/kidsweb/folk.  This website can be used with an interactive whiteboard where the story can be viewed in Japanese or English.  To enable EAL pupils to access the curriculum, I would recommend that class teachers make optimum use of any material offered and be confident in its use and in the improved learning it can inspire in their pupils.  Ensure that EAL pupils know that their culture and first language are valued by adopting a policy of using materials from a range of cultures when they are planning.


	I/we would recommend the following references/sources to other teachers:



	www.jinjapan.org/kidsweb/folk/tsuru 


STORY 8

	· Improving delivery of the Cultural Curriculum
· Promote Cultural Curriculum Pack (CCP) (formerly known as the Assembly Project) to schools throughout the UK.


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	Whole primary range.  Nursery to Year 6.  Delivery to whole schools, with 4/5 ‘shows’ performed for the different age groups in school.


	What I did:



	1. Analysed course elements in conjunction with co-director/deliverer, looking at quantitative and qualitative evaluations from schools and inspectors.

2. Adapted course elements accordingly, extending the range and scope of the course elements, the range of senses and learning styles involved, the range of props, technology etc. used (e.g. PowerPoint projection).

3. Redesigned publicity materials for CCP – doubled size of leaflet, new images, quotes, examples of children’s work.  Also designed new leaflets for catalogue, INSET training, the Journey Learning Resource.


	What the pupils did:



	N/A


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	Significantly improved ‘feedback’/reaction from teachers, children and headteachers to all elements of the CCP.  Improved evaluations, very good reports to the LEAs.

	

	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	· The potential of the CCP is far greater than we first realised – many projects/books have applications outside their original target audience.

· The more you put in, the more you get out.


	I/we would recommend to teachers doing similar work or pursuing similar aims:



	· Timetable time and space to effectively analyse and evaluate what you are doing – you need clear ‘head space’ to ‘see the wood for the trees’.

· Access evaluation by outsider(s):

(a) The ‘client’ group – in our case both the school and the LEA (whose aims may not be exactly the same).

(b) Someone independent of (a), who can analyse what you’re doing from a different perspective.

· www.primarycolours.net

· www.thejourneyresource.co.uk


STORY 9

	· To develop pupils’ skills in historical enquiry.
· To develop pupils’ understanding of diversity within history.
· To develop pupils’ language
· listening/speaking

· reading

· writing


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	KS2 – Year 5 x 2 classes – many stages of EAL, some statemented

KS1 – Year 2 x 1 class – many stages of EAL, some statemented


	What I/we did:



	· Developed scheme of work on two QCA History units: ‘Why do we remember Mary Seacole?’ (QCA Unit 14) and ‘What are the effects of the Tudor Explorations?’ (QCA Unit 19)

· Taught these units in a six-week “block” and focused history.


	What the pupils did:



	· Worked in mixed-ability, collaborative pairs and small groups.

· Worked on a variety of activities with text/historical information:

· hot seating, interviews

· jigsaw, envoys, rainbow groupings

· text innovation, DARTs


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	· Increased collaboration/co-operation in groups.

· Increased oracy.

· Raised pupils’ awareness of diversity within the primary history curriculum.

	


	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	· Realised the importance of researching and adapting resources that highlight both the problematisation of aspects of history (e.g. Tudor Exploration/Exploitation) and the contributions of the ‘invisible’ figures in history (e.g. Mary Seacole/Florence Nightingale).


	I/we would recommend to teachers doing similar work or pursuing similar aims:



	· Reflect on Robin Richardson’s ‘Big Ideas Across the Curriculum’ for cross-curricular issues which include aspects of history curriculum.


	I/we would recommend the following references/sources to other teachers:



	· Reading the inspiring book, ‘Reclaiming Our Pasts – Equality and Diversity in the Primary History Curriculum’ – Hilary Claire, Trentham Books, ISBN 185856025X

	

	And the following prompts/resources/teaching materials for use with pupils:



	· Contact Language Development Centre, Royal Borough of Kensington & Chelsea, London, for a variety of resources for collaborative learning (from the Ethnic Minority Achievement Service).

· Many LEAs have EMA Services established to  support pupils with English as an Additional Language, and pupils from Refugee and Asylum-seeking families.


STORY 10

	· Encouraging schools to use our Multicultural Resource Centre.


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	All schools in Bromley – throughout age range.


	What I did:



	· Created and laminated lesson plans to accompany resources.  Took appropriate resources to H. School for Chinese New Year and ‘Inspirational People’ (RE).


	What the teachers did:



	· Used resources – gave me oral feedback.


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	· Teachers realised value of using the Centre.  Realised how the Centre could be used within the National Curriculum and not as an add-on.

	

	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	· Teachers need more explicit instructions in use of resources and the Centre.


	I/we would recommend to teachers doing similar work or pursuing similar aims:



	· Be specific in the use of resources.  Find ways to disseminate information to individual teachers rather than via heads.


	I/we would recommend the following references/sources to other teachers:



	· Website for resource ideas and IT links www.bromley.org/diversity 

	

	And the following prompts/resources/teaching materials for use with pupils:



	· Use links on site above.


STORY 11

	· Raise awareness of issues related to refugees in a mostly white, Year 8 class.
· Develop a partnership with the class teacher.
· Become better informed myself about refugee issues.


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	Year 8 class (boys and girls) – approx. 24 in class

Subject:  Geography: Population Movement


	What I did:



	· Continuing from the class teacher’s lessons on migratory movements, I planned and co-delivered a series of lessons on refugees and asylum seekers, incorporating pre- and post- topic questionnaires; collaborative tasks; a game; video.  The class teacher delivered lessons on days when I  was not in school.


	What the pupils did:



	1. Pre/post topic questionnaires.

2. Collaborative tasks building an understanding of factors resulting in movement of refugees.

3. Graphic presentation of data (based on data provided by UNHCR).

4. Map work related to Somalia.

5. Board game (UNHCR resource).

6. Matching tasks for key vocabulary.

7. Affective response (in writing) to the topic.


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	· Ability to describe conditions leading to the movement of refugees.

· Recollection of objective data pertaining to the issue.

· Demonstrated ability to reflect on their learning through post-topic questionnaire.

	


	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	· Collect/organise data and information for this series of lessons.

· Use resources and experience to further develop work in schools on this issue (possibly approach other schools regarding possibility of sharing these resources/delivery of lessons).


	I/we would recommend to teachers doing similar work or pursuing similar aims:



	· Although, at this point, I have delivered on only one of the five lessons planned, I may wish that even more time could be devoted to this issue/topic.


	I/we would recommend the following references/sources to other teachers:



	· UNHCR materials free or low-cost (£4.50):

· To Feel at Home (video and teachers pack) (KS3)

· To Be a Refugee (video) KS2

· Refugee Teenager (information booklet)

· Visit www.unhcr.ch

(Click on Publications; scroll to Teaching Resources/Resources for Teachers)


STORY 12

	· To introduce multicultural diversity into the school curriculum on a practical level.
· Encourage teachers to use the resources available.


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	Whole school, especially Year 3 classes.


	What I did:



	· Ordered Chinese New Year box of resources and books which Year 3 used.

· Audited our use of multicultural resources in school.

· Met with governors with responsibility for multicultural diversity.


	What the pupils did:



	· Used the borrowed resources for Chinese New Year – children listened to story, dressed up in Chinese traditional costumes and as dragon, drew pictures about what they learnt.

· Year 6 read Floella Benjamin’s autobiography ‘Coming to England’ and discussed the issues raised.


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	Increased awareness of:

· Chinese New Year celebrations

· Reasons for and experiences of immigration from Caribbean to Britain.

	

	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	· Teachers are willing to use resources but need more specific guidance.


	I/we would recommend to teachers doing similar work or pursuing similar aims:



	· Use web links on website www.bromley.org/diversity for teaching ideas.


	I/we would recommend the following references/sources to other teachers:



	www.bromley.org/diversity 

	

	And the following prompts/resources/teaching materials for use with pupils:



	· ‘Coming to England’ by Floella Benjamin for Year 6 literacy hour, autobiographical text

· Artefacts, e.g. dragon costume


STORY 13

	· Challenging discrimination and stereotypes through English.


	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	6 Teachers from KS3


	What I did:



	· Wrote a proposal to encourage teachers to apply to take part.

· Applied for funding to provide supply for 4 days.

· Offered training on Race Equality/Cultural Diversity.

· Researched materials with group appropriate to the task.

· Finalised file of resources and video.


	What the pupils did:



	· The pack is now ready for schools.  Will go to all schools in LEA after Easter.


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	· I hope pupils will question their pre-conceptions.

	

	The main outcomes in terms of my/our learning (including implications for future planning and teaching) were:



	· Awareness of resources for English which offer opportunities for children to discuss racial issues.


	I/we would recommend to teachers doing similar work or pursuing similar aims:



	· It is important to have a range of teachers from different settings so that they share practice already in place and can bounce ideas from different perspectives.


	I/we would recommend the following references/sources to other teachers:



	· Learning for All – CRE

· The Edge – Alan Gibbons

· Bend It Like Beckham – Film

· Tough Luck – Berlie Doherty

· Anita and Me – Meera Syal
	· Refugee Boy – Benjamin Zephaniah

· Grass – C Z Nightingale

· Newspapers

· Range of poetry


	

	And the following prompts/resources/teaching materials for use with pupils:



	· Sections of film for discussion

· Newspaper headlines, articles


STORY 14

	· To encourage the use of the Persona Dolls to promote the valuing of cultural identity and diversity.


	Persona Dolls are special dolls with individual personalities and life histories (which visit children, usually during circle time).  They are different from other dolls because they are the Practitioners’ Dolls.  Persona Dolls can provide a non-threatening way to build on children’s sense of identity, self-esteem and confidence.




	Summary profile of pupils involved (e.g. age, composition group/whole class, etc.):



	School:

· A three form entry *Lower school that caters for boys and girls aged from 4 to 9 years.

· Approximately 450 children on roll.

· Culturally diverse.

· Non-affiliation with any religion or religious denomination.

· Located in Bedford town.

· Has specialist language provision.


Class:

· Rainbow Class – all children are 4 years old and were 4 in the autumn term.

· The children get two terms in the Rainbow class before moving up to a Reception class (they are also known as the 4 Plus).

· 7 of the children are from a minority ethnic background.

· Job share.

· Taught in specially adapted area of the school with it’s own play area.



	* 
Bedfordshire operates a 3 tier system for organising schools – Lower, Middle and Upper (Lower = Reception – Year 4)


	What I did:



	· Made contact with a school that had been on the countywide Persona Doll training that I organised (a school that I already had a good working relationship with).

· Met informally with the co-ordinator for the Early Years at the school.

· Met with the class teachers (job share) – introduced my idea for the project, gave them a Persona Doll information pack each, planned dates to visit the school.

· Visited Rainbow class for one whole morning – got to know the children and other staff.

· Planned for the first three sessions (introductory) of an eight-week input – introducing the children and teachers to ‘Courtney Gladstone’ (a Persona Doll).


	What the pupils did:



	So far, I have only had two 15-20 minute sessions with the children.  They have been introduced to ‘Courtney’ during Circle Time.


	The main outcomes in terms of pupils’ learning/achievement/attitudes/ behavioural changes were:



	Unable to answer this fully, as I have only had two sessions with the children.


	I/we would recommend the following references/sources to other teachers:



	· Persona Doll in Action video and support book

(www.persona-doll-training.org)

· Books – ‘Combating Discrimination: Persona Dolls in Action’ and ‘Unlearning Discrimination in the Early Years’ (both by Babette Brown)

· A range of ethnically diverse Persona Dolls.
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